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“This is not about beating others, but about winning together. Our goal is to contribute to a 

better education for a better country for a better world.(…). We say that our goal is social 
transformation. And that's not the job of a person or institution, however big and strong 

they are. To make it possible, it needs to be the task of everybody. 
 

Those who really want a new society need to learn to negotiate, share, form alliances, 
collaborate, give, give way ... You have to always see yourself as part of a larger collective, 

as a collaborator. Have an ant awareness rather than an elephant awareness. No need to 
accumulate power, but to build networks.”  

Jorge Cela, President CPAL  

 

INTRODUCTION 

 
In November of 2008, as a result of an initiative started by the Secretariat of 

Social Justice and Ecology, a group of 50 people committed to the apostolic Jesuit work 
came together in Madrid, Spain, in order to share their experiences of working in 
advocacy in various spheres, and to consider the possibility of doing this work in a 
network at the international level. 

This meeting served as the catalyst to what is currently known as the Global 
Ignatian Advocacy Network, or GIAN, aiming to respond to the call of the General 
Congregation 35 to achieve greater involvement and influence in the world: 

 “The complexity of the problems we face and the richness of the opportunities 
offered demand that we engage in building bridges between rich and poor and 
establishing advocacy links of mutual support between those who hold 
political power and those who find it difficult to voice their interests.” 

General Congregation 35 (2008), D.3, n. 28  

GIAN brings together the work of five thematic networks: Ecology, Peace and 
Human Rights, Governance of Natural Resources, Migrations, and the Right to 
Education. These five networks are composed of Jesuit institutions all over the world 
functioning as social centres, universities, pastoral centres, and schools. 

The Ignatian Network for the Right to Education unites works of the Company 
that carry out advocacy for the right to education at the national and local level, in 
order to combine the efforts and capacities when it comes time to develop unified 
actions and put international pressure on public policies, thereby making the right to a 
basic lifelong, quality education a reality for all individuals. 

In June 2011, it became clear that it is necessary to better know what the 
Society is doing on advocacy for the right to education, and to establish connections 
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between Jesuit and non-Jesuit institutions, universities, social centres, etc. 
Consequently, a mapping of Jesuit works was initiated in order to help us organize 
information regarding key Jesuit actors, geographical distributions, motivations, and 
goals regarding advocacy for the right to education.  

The result of this labour is this report, which modestly aims to be an instrument 
that will help us to: 

• Understand and articulate ourselves as a local, provincial, regional, and 
universal body. 

• Identify common issues and interests in order to develop joint proposals. 
• Identify possible collaborations in networks with others, especially the Church 

and civil society 

In order to gather this information, a questionnaire was prepared and circulated 
internally, both formally and informally through the different Jesuit conferences of 
Jesuit organizations in order to collect data on three key areas: 

• What the Society of Jesus (S.J.) is doing 
• Where the advocacy is being done 
• How the S.J. is promoting universal education through advocacy 

Based on the responses we received to the questionnaire, this report explores 
the existing advocacy efforts towards the right to education. The questionnaire was 
circulated among institutions that are in some way working to address education. This 
includes schools, non-governmental organizations, social centres, universities, and 
others. It is hoped that the internal mapping will highlight a pattern of visions, 
structures, and activities that might yield an opportunity for a network of collaboration 
and shared resources. 

The internal mapping is complemented by a simple external mapping, in which 
we list the main international and regional networks of advocacy in education, the 
current campaigns, international cooperation agencies, etc. Additionally, we tried to 
gather in a simple way the elements of the international agenda that could lead us to 
conclusions, actions, and possible collaborations, which are all explored in Part 3 of 
this document. 

By tapping into a diverse group of individuals and organizations, GIAN hopes to 
create the right mix of experience and social work, direct education, with research and 
analysis. The network will connect members with others, both in the Church and in 
civil society. Finally it is hoped that this network will generate opportunities for the 
participation of people and excluded groups. 
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RESPONDING INSTITUTIONS (within the Society of Jesus) 

The method of distribution of the questionnaire varied from region to region. 
The distribution was never intended to be exhaustive and all-encompassing of every 
education and social centre, and university of the Company in the world, as this is an 
impossible task. Keeping this in mind, the questionnaire was passed on to a group of 
works selected with different criteria in each conference. We received responses to 
the questionnaire from 76 institutions all over the globe, and from the various Jesuit 
conferences. We believe that this is a modest but significant sample of the group that 
could shed light on advocacy practices. 
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INTERNAL MAPPING 
 
I. The Profile of Organisations Participating in the Mapping 
 

 
a. Regional distribution  

The greatest number of responses (27) comes from institutions belonging to the 
Jesuit Conference of South Asia (JCSA), followed by Conferencia de Provenciales 
Jesuitas en Ámerica Latina (CPAL) with 19 responses. Jesuit Superiors of Africa and 
Madagascar (JESAM) and Jesuit Conference of European Provincials (CEP) are each 
represented by 13 and 15 responding institutions, respectively, and only one each 
from the Jesuit Conference of the United States (JCUSA) and Jesuit Conference of 
Asia Pacific (JCAP). The enthusiastic and widespread response from these 
organizations is heartening at this early stage. In the future, GIAN would benefit 
greatly from increased participation from institutions in North America, East and 
Southeast Asia, Australia, and New Zealand. 

 

Figure 1: Distribution of 76 Responding Institutions by Jesuit Conference 
 

 
JCSA: J. C. South Asia, CPAL: C.P.J. América Latina, JESAM: J. S. Africa and  
Madagascar,  CEP: J. C. European Provincials, JCUSA: J. C. United States, 
 JCAP: J. C. Asia Pacific 
 

b. Type of institution 
The questionnaire asked responders to select all the categories that applied to their 
institution, and many chose multiple answers and some chose none, making Figure 
2 unrepresentative of the sample. However, a cursory analysis of the data shows 
that the majority of institutions (37%) were primary, secondary, or professional 

CPAL (19) 

JCSA (27) 

JESAM (13) 

CEP (15) 

JCUSA (1) JCAP (1) 
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schools. Social centres were second most popular type of organisations to respond. 
We received the fewest responses from Jesuit universities (only 8%), and it would 
be helpful to learn more about this group. 

 
Figure 2: Responding Institution Categorized by Type* 
 

 
*Percentages are approximate, as some institutions have selected multiple functions and others 
have not listed any 

c. Population to which the organisations’ activities are directed 
As displayed above in Figure 2, we have gathered information from a variety of 

institutions that address various needs related to education, both formal and non-
formal. Consequently, the organizations’ interventions are designed to reach 
diverse populations, and many of them work with varied groups. In Figure 3 below, 
we show how many organisations work with each category. The most frequent 
groups are adolescents and children. Of the 76 responding organisations, though all 
might include girls and women in their outreach, only 21 have gender-specific 
interventions with women and girls as the primary focus population. 

 
Since the questionnaire was directed to primarily educative institutions, it is 

obvious that their work will be directed towards traditional recipients of education 
services: children and adolescents. There is a low number of institutions that 
explicitly address the needs of migrants, refugees/displaced persons, the elderly, 
people affected by disease, and prisoners, all of whom are also in need of education 
services in unique ways. However, it is important to remember that populations 
have multiple characteristics (i.e., refugee children, indigenous women, rural 
elderly, etc.), and that the lack of defined criteria in the question potentially led to 
misrepresentative population descriptions. 
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Figure 3: Number of Institutions Working with Various Beneficiary Groups 
 

 
*Other refers to: Educators, families, Jesuit Colleges, associates, communities 

Nearly every organization had activities specifically aimed at improving access 
to education for children and youth, both male and female, and almost all showed 
that they worked with a combination of the groups in the list above. Certainly, the 
activities of the organizations will benefit many individuals, families, and 
communities, both directly and indirectly.  

d. Organisation size 
 

Figure 4: Number of Staff at the Organization 
 

 
*Some have reported volunteers and part-time staff, while others only full-time staff 

**”More than 300” refers to these staff sizes: 609; 700; 1200; 1317; 9,300; 14,302. 
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Of the 76 responses, we have organisations with personnel as large as 14,302 
(Instituto Radiofónico Fe y Alegría-Venezuela) and ones with just one full-time staff 
member (e.g., Vikas Kendra, a social centre in Darjeeling, India).  

The majority (53 organisations) have 50 or fewer full-time staff members (Figure 
4). Many of the organisations’ activities are supported largely by volunteers, part-
time staff, and in the cases of many schools, by the parents of students. In both 
cases, it is clear that this group of institutions has access to a huge body of 
volunteers, supporters, and communities across the globe. 

e) Organizations’ Budget 

The variations in size also surface in the annual budget of the organisations. 
Figure 5 shows that there is a concentration of 31 organisations operating on an 
annual budget of less than 100,000 Euros, but this is not representative of the 
whole group, as the remaining 38 organisations are almost evenly distributed 
between the remaining four budget categories. The wide range of organisation 
sizes can be attributed to some being federations and networks (such as Fe y 
Alegría, Jesuit Refugee Services, and Federación Latino Americana y del Caribe de 
Colegios Jesuitas e Ignacianos[FLACSI]), composed of many local offices, while 
others are smaller single entities operating with a small staff size and annual 
budget. 

Figure 5: Organizations’ Budget Size (in Euros) 
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f) Local, regional, and international spheres 

While most of the organisations operate locally or keep their services trained on 
one community, there are others that operate at the national and international 
levels. Since many of the institutions are primary or secondary schools, it cannot be 
expected that they would be devoting a significant part of their activities beyond 
their immediate jurisdiction. At the local level, there are organisations working in 
urban metropolis, rural areas, and refugee camps. There is a tremendous amount of 
diversity in terms of geographic location and scope.  

There are cases, such as the Gandhi Ashram School in Kalimpong, India, which 
serves children from the local community through its unique music and primary 
education services, but also receives support from an international family of 
volunteers, supporters, and programs. At the national and regional scale, there are 
works such as the Loyola Jesuit College in Nigeria, which is located in the Nigerian 
capital Abuja in the centre of the country, but receives secondary school students 
from all over the country. 

On the international end of the spectrum, we have organisations such as 
Entreculturas and ALBOAN, which are based in Spain but work in conjunction with 
other international NGO partners ‘in the field’, such as Jesuit Refugee Services, to 
benefit populations across the globe. The Federación Internacional Fe y Alegría, 
which unites the efforts of many national Fe y Alegría offices, is another example of 
the Jesuit works in the international sphere. 

 

II.ADVOCACY FOR THE RIGHT TO EDUCATION 
 (within the Society of Jesus) 

 
a. Is advocacy a priority? 
 
The internal mapping yielded encouraging results regarding advocacy in the 

institutions’ prioritized line of work (Figure 6). The majority (84%) responded with 
a rating of 3 or higher (on a scale of 1 to 5), indicating that advocacy is a priority for 
their organization.  

As mentioned in the introduction, the questionnaire defined ‘advocacy’ in the 
widest sense, including but not limited to: lobbying activities, awareness raising, 
campaigns, research, policy proposals, dissemination activities, and media 
relations. These four institutions have reported a large number of staff (7 staff 
members or more) dedicated to advocacy work: Centro de Educación, Organización 
y Promoción del Desarrollo Ilo (CEOP ILO); ALBOAN; Fe y Alegría Bolivia; and Jesuit 
Refugee Services (JRS).  
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The majority (50) of the 76 institutions have at least one staff member whose 
main responsibility is advocacy (Figure 7). However, the comparison of Figure 6 
and Figure 7 demonstrates two opposing trends. The most institutions have named 
advocacy as an institutional priority; however, the greatest number of institutions 
claim that no staff are dedicated to advocacy activities.  

This brings up a common conflict that many of the smaller organizations might 
be facing—advocacy for education is a priority in theory, but there are not enough 
resources to devote personnel or program activities to advocacy. It is surprising to 
see that organisations with staff sizes numbering in the thousands are not investing 
more human resources in advocacy.  

The three most highly staffed organisations (with 14,302; 13,170; and 9,300 
members, respectively) all with budgets of more than 3.5 million Euros, Instituto 
Radiofónico Fe y Alegría in Venezuela, Fe y Alegría Venezuela, and Fe y Alegría 
Ecuador, all have not even one person dedicated to advocacy. 

This could be attributed to the fact that advocacy is still not considered to be a 
strategic action.  Additionally, advocacy cannot be seen in isolation to other 
program activities; it needs to be an integral part of protection, programming and 
development.  

 

Figure 6: Advocacy as a Priority in the Institutions’ Line of Work 
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Figure 7: Staff with Advocacy as Main Responsibility 
 

 

 

b. Thematic priorities 
 
Since the responding institutions all have such different defining characteristics 

(location, size, type, population), it is expected that their thematic priorities for the 
next three to four years will also be unique and varied. However, apart from very 
organizationally, geographically, or culturally specific objectives, a brief glance at 
the responses to this question will reveal common themes across the board. 

For instance, better quality of education is named as something that most of 
the organisations would like to achieve in the coming years, though the manner of 
increasing quality differs between organisations. Some would like to improve 
teacher training, others the quality of scholarly materials, and yet others via 
institutional strengthening.  

Another main theme is the inclusion of girls and women in the program 
intervention, which is important, considering that only 21 of 76 organisations had 
gender-specific interventions (revisit Figure 3).  

Many also expressed the priority of extending services to other marginalised 
populations in their region. In general, there is an emphasis on education as a 
human right, and in providing access to education for all groups. 

There are also similarities in priorities among a certain type of organisation. For 
example, social centres might be more likely to list “reaching more marginalised 
populations (tribes, socioeconomic groups, gender)” as a priority, while a primary 
school will likely emphasize “early childhood education”, a secondary school 
“reducing dropout rates”, and an adult vocational training centre “income-
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generating activities.“ Overall, “advocacy” was not a frequently mentioned 
thematic priority. 

 

c. Advocacy strategies 
Advocacy is defined broadly in the questionnaire and in this report, and each 

organisation and each geographic location will have their own preferred or known 
method of advocating for the right to education. 

 Overall, we see in Figure 8 that ‘Networking’ and ‘Communication’ are the 
most widely used advocacy strategies, while ‘Research & Documentation’ and 
‘Collecting Testimonies’ were each employed by roughly 25% of the institutions. 
However, the multiple choices of strategies are also interpreted differently on an 
individual basis. For instance, some might have confused “Communication” with 
“Media Relations” or considered “Collecting testimonies” to be a type of “Research 
and Documentation.” 

 

Figure 8: Number of Institutions Utilising Each Advocacy Strategy 
 

 

Other* refers to: Mass education models, education in general, and links between civil 
society and political bodies. 

 
Though it is difficult to compare these strategies across Jesuit Conferences due 

to differences in culture and audience of advocacy, some conferences favour 
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certain strategies over others. JSCA institutions primarily use Communication, 
Empowerment & Mobilization, and Networking strategies, while CPAL institutions 
are using Networking and Relationship Development. 

The CEP commonly utilizes Networking, Relationship Development, and 
Communication, and JESAM primarily uses Communication. Across the four 
Conferences (omitting JCAP and JCUSA since there were too few responses to 
generalize), Communication and Networking were popularly used, but again, it is 
important to remember that these strategies can be interpreted in many ways. 

While 23 institutions plan to or already do publish reports, research, and 
publications about the right to education, the majority do not formally share their 
experiences in the sector. This too indicates an opportunity where GIAN could 
organize a platform, either virtual or on paper, where participating institutions 
could share information related to advocacy for the right to education. 

d.  “My institution does lobbying with decision-makers…” 

The advocacy efforts of the individual institutions 
have a wide audience, with some aiming to reach 
development agencies, international organizations, 
local/regional government bodies, media, and 
private companies. However, almost all of them 
direct at least part of their advocacy actions to 
governments (local/regional or national). 

 In the questionnaire, we asked whether the 
responding institution does lobbying with decision-
makers. Of the 67 institutions that responded, 40 
responded “yes” and 27 responded “no.” In this 
area, there is an opportunity to increase 

institutions’ access to various decision-makers so that they can achieve their 
advocacy objectives. 

e. Cooperation with others and participation in networks 

One of the questions asked in the questionnaire was whether the institution is 
part of a citizen mobilization or a campaign. Of the 76 total, only 19 institutions 
responded in the affirmative, even though 51 institutions have listed Networking as 
one of their advocacy strategies (refer to Figure 8 above).  

The most popular campaign was the Global Campaign for Education, with 7 
organisations participating. Several institutions also participated in regional 
mobilisations; for example, Fe y Alegría Chile participates through its schools in a 
Chilean citizen movement for the right to free and quality universal education. 

 

60% 
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 The responses to this question, when compared with the external mapping 
that we are simultaneously conducting, indicate that there is an opportunity to 
introduce institutions to larger networks and campaigns. However, it is important 
that our external mapping covers a wider range of campaigns and mobilisations, 
both Jesuit and not, so that institutions are able to participate in education 
advocacy at whatever level is appropriate for their mission and priorities. 

Although many of the institutions do not participate in formal campaigns and 
coalitions, they do work with at least one or two other local institutions to promote 
education. For instance, Gandhi Ashram School, a primary school in northeast India 
works with secondary schools in the region in order to connect its students with 
opportunities for further education.  

These local relationships are an integral part of creating regional coalitions that 
can ultimately feed into an international network. Though only 25% of the 
institutions are involved in a mobilization or campaign for education, several non-
participating institutions expressed interest but were not aware of opportunities 
for participation. 

 
f. Actual capacity and potential contributions to the network 

 
There is a lot of strength among the Jesuit institutions advocating for the right 

to education and this strength manifests in a different way with each region and 
each institution. In response to the ways in which a particular institution could 
contribute to the Right to Education Network, we received the answers displayed 
below in Figure 10. 

 Many were willing to help through Campaigning (53), Facilitating meetings 
(43), and Community Building and Social Media Outreach (40), which are all 
advocacy activities that the Network could carry out in the future. Roughly 25 
organisations were willing to contribute either Moral Support (passive 
membership) or Staff Time (active membership). 

If the Right to Education Network were to publish documents or engage in 
Internet media as an activity, several organisations offered services of writing and 
editing texts, web space, and website design. Perhaps particularly relevant to the 
expressed needs of improving quality, 24 institutions could contribute Expertise 
and 32 could provide Trainings, allowing the Network to possibly organise training 
events in the future for interested members. 

Overall, there is a high level of support and enthusiasm among these 
institutions for the Society of Jesus to develop this network to advocate for the 
right to education. Figure 11 demonstrates that an overwhelming majority of the 
surveyed institutions believe that there is a need for such a network. 
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Figure 10: Potential Contributions to GIAN from Responding Institutions 

 

 
Figure 11: Appropriate for SJ to develop an International Advocacy Network 
on the Right to Education? 
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Based on the questionnaires and follow-up conversations with several of the 
organizations, it is clear that there are many actors all over the world who are working 
in unique and effective ways to provide access to education for marginalized 
populations. However, it is also apparent that there is not much interaction or 
exchange of information and resources between so many organizations in the Society 
of Jesus working to achieve the same goal of universal education.  

Visions of GIAN 

 In follow-up conversations with various Jesuit works in the education sector, we 
asked what they expected from the Global Ignatian Advocacy Network, specifically the 
Right to Education Network, as it is still in a creative and evolving phase. Loyola Jesuit 
College in Nigeria sees a potential platform for sharing experiences and knowledge 
with other secondary schools around the world, and also as a resource for providing 
training in advocacy to personnel and demonstrating ways in which a secondary school 
could engage in advocacy. 
 Jesuit Refugee Services sees the network as a potential leading group of 
experts that could put JRS needs on the international and governmental agenda. In 
regards to the potential for cooperation and concerted action in advocacy for 
education, JRS would like to see an increase in localized advocacy action as an 
outcome of various institutions working together. 
 Jesuit University Support and Training (J.U.S.T.) in Dublin, Ireland, 
communicated a desire to see the network take advantage of influential people who 
have come out of a Jesuit education and can give back to it. They saw GIAN as less of a 
resource for trainings and publications, and more as a way to strategically organize and 
utilize existing connections to advocate for and give back to the Jesuit education 
network. 
 Gandhi Ashram School in Kalimpong, India, would like to see the Network 
publicize and increase awareness of the program and its activities, since their goal is 
much more profound than understood by the local and international community, and 
also connect the school with expertise, in the form of music teachers, trainers, and 
volunteers to address the needs of the growing program. 
 These are only four of the many possible visions for the network’s future; no 
doubt there will be many more ideas about GIAN when we ask other organizations and 
individuals to share their vision. However, the main themes would have to do with 
facilitating communication and greater interaction within the network of Jesuit 
institutions and actors working in education. The Society of Jesus is already working in 
diverse social issues and in various regions, but it is the right time to explore what 
more could be done by the SJ as a whole to redouble efforts to advocate for the 
universal right to education. 
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In Conclusion 

1. We received responses to the questionnaire from 76 institutions all over the 
globe. The greatest number of responses, 27, comes from South Asian 
institutions, followed by Latin America with 19 responses. Africa and Europe  
each represented by 13 and 15 responding institutions, respectively, and only 1 
each from the United States and Asia Pacific region. 

2. Greatest number of responses came from schools, at all levels. Several Jesuit 
social centres also participated in the survey. There are also two major 
international networks (Fe y Alegría International Federation and Jesuit 
Refugee Services), which represent thousands of local institutions with 
different characteristics. This reflects the variety of Jesuit institutions and 
approaches to advocacy in the social sector, but we could benefit from more 
information from other education institutions. 

3. The activities of the institutions are primarily directed towards 
teenagers/adolescents and children. There are a great number of institutions 
directed towards both rural and urban populations.  

4. Of the 76 responding organisations, 21 have gender-specific interventions with 
women and girls as the primary focus population. In South Asia, there is a 
particular emphasis on serving marginalised indigenous groups. 

5. The majority (84%) indicated that advocacy is a priority for their organization. 
6. Thematic priorities: increased quality of education, inclusion of girls and 

women, attention to marginalised groups, promotion of education as a human 
right 

7. Communication and Networking were the most popularly employed advocacy 
strategies across the conferences 

8. 60% of institutions engage in lobbying with decision makers. Here, there is a 
clear opportunity to increase institutions’ access to various decision-makers to 
achieve advocacy objectives. 

9. Of the 76 total, only 19 institutions claim to participate in networks, even 
though 51 institutions have listed networking a utilized advocacy strategy. The 
most popular is the Global Campaign for Education, with 7 participant 
institutions. 
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III .   EXTERNAL MAPPING 

 
In the realm of advocacy for the Right to Education, there is much activity 

occurring outside of institutions within the Society of Jesus. We carried out an External 
Mapping effort, which principally involved compiling a list of non-Jesuit organisations 
and congregations known to be working in this issue area. Most of the information 
gathered on these advocacy efforts comes from the institutions’ websites and 
publications. The information about these organisations and groups is divided into the 
following categories:  
 Global Campaign for Education Networks 
 Other Regional Networks (Africa, Asia, Latin America, “North” Coalitions) 
 International Agencies for Cooperation 
 Church-Based Organisations/Congregations 
 Other Major Stakeholders 

EDUCATION MILESTONES 

In 2015, the international community will evaluate if it accomplished the tasks that 
were committed in 2000, with respect to the right to lifelong education for all. Three 
years from this deadline, it is evident that the main objectives that were established 
with 1990 as a base will not be reached. However, in this time, opportunities are 
opening up that will allow us to intensify our pressures in order achieve the major 
international commitments: 

a) Dakar Education for All 
In April of 2000, in the World Education Forum celebrated in Dakar, Senegal, 
governments all over the globe and the international community committed to 
the 6 Education for All (EFA) Goals, which aim to be met by 2015: 

Goal 1- Expanding and improving comprehensive early childhood care and education, 
especially for the most vulnerable and disadvantaged children 
Goal 2- Ensuring that by 2015 all children, particularly girls, children in difficult 
circumstances and those belonging to ethnic minorities, have access to, and complete, 
free and compulsory primary education of good quality. 
Goal 3- Ensuring that the learning needs of all young people and adults are met 
through equitable access to appropriate learning and life-skills programmes 
Goal 4- Achieving a 50 per cent improvement in levels of adult literacy by 2015, 
especially for women, and equitable access to basic and continuing education for all 
adults. 
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Goal 5- Eliminating gender disparities in primary and secondary education by 2005, 
and achieving gender equality in education by 2015, with a focus on ensuring girls’ full 
and equal access to and achievement in basic education of good quality. 
Goal 6- Improving all aspects of the quality of education and ensuring excellence of all 
so that recognized and measurable learning outcomes are achieved by all, especially in 
literacy, numeracy and essential life skills. 

 
b) Millennium Development Goals: 2 & 3 

In September of 2000, governments all over the globe and the international 
community subscribed to the Millennium Development Goals (MDGs), two of 
them specifically dedicated to education, that are meant to be achieved by 
2015. 

Goal 2- Ensure that, by 2015, children everywhere, boys and girls alike, will be able to 
complete a full course of primary schooling. 
Goal 3- Eliminate gender disparity in primary and secondary education, preferably by 
2005, and in all levels of education no later than 2015. 
 

c) Global Initiative for Education  

In September 2012, United Nations Secretary General Ban Ki Moon will launch this 
initiative at the General Assembly of the United Nations in New York, with the aim of 
starting a global movement to achieve relevant, inclusive, quality education for all by 
2015.  

The 3 main priorities are: 

1) Universal access to schooling, guaranteeing cost-free education, which will continue 
in emergency situations and will promote gender equality; 

2) Educative quality, guaranteeing the necessary number of qualified teachers, 
encourage the learning and knowledge of youth, and integrating the communication 
and information technology in the teaching process 

3) Promote global citizenship 

The initiative will have a ‘steering committee’ comprising 15 individuals under the 
secretary of the general director of UNESCO. The Global Campaign for Education will 
be a member, as representatives of civil society. 
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THINKING BEYOND 2015 

 The main education milestones discussed above, the United Nations 
Millennium Development Goals 2 and 3 (MDGs), and the Dakar Education for All Goals 
(EFA), both have timelines that end in 2015. These two distinct sets of education goals 
have been in place for 12 years now and with only 3.5 years remaining till their 
expiration, education institutions and governments worldwide must come together 
and analyse progress and also discuss what is to follow in 2015. Beyond 2015 
(www.beyond2015.org) is an example of a global effort to bring actors and institutions 
together to learn from, and find a successor to, the MDGs and EFA. 

According to the trends since 2000, the MDG goals will probably not be met in the next 
three years. The “Millennium Development Goals Report 2011” presents the following 
information pertaining to the progress of Goals 2 and 3: 
(http://www.undp.org/content/dam/undp/library/MDG/english/MDG_Report_2011_E
N.pdf)  

GOAL 2: Ensure that, by 2015, children everywhere, boys and girls alike, will be able 
to complete a full course of primary schooling. 

“In the developing world as a whole, enrolment in primary education has 
increased slowly. The net enrolment ratio has gone up by just 7 percentage 
points since 1999, reaching 89 per cent in 2009. In more recent years, progress 
has actually slowed, with an increase of just 2 percentage points between 2004 
and 2009, dimming prospects for reaching the MDG target of universal primary 
education by 2015. Most regions have advanced somewhat, though progress 
varies considerably among geographical groupings. With an 18-percentage-
point gain between 1999 and 2009, sub-Saharan Africa has the best record for 
improvement, followed by Southern Asia and Northern Africa, which had a 12-
percentage point and an 8-percentage-point increase, respectively. To achieve 
universal primary education, children everywhere must complete a full cycle of 
primary schooling. Current statistics show that the world is far from meeting 
that goal. Only 87 out of 100 children in the developing regions complete 
primary education” (UNDP, 2011). 

GOAL 3: Eliminate gender disparity in primary and secondary education, preferably 
by 2005, and in all levels of education no later than 2015. 

“In developing regions, 96 girls were enrolled in primary and in secondary 
school for every 100 boys in 2009. This is a significant improvement since 1999, 
when the ratios were 91 and 88, respectively. However, only three regions—the 
Caucasus and Central Asia, Latin America and the Caribbean, and South-Eastern 
Asia—have achieved gender parity in primary education (defined as a gender 
parity index between 97 and 103). Progress for girls has lagged in most other 

http://www.beyond2015.org/
http://www.undp.org/content/dam/undp/library/MDG/english/MDG_Report_2011_EN.pdf
http://www.undp.org/content/dam/undp/library/MDG/english/MDG_Report_2011_EN.pdf
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parts of the developing world, and equal access to education in the early 
years remains a distant target in Northern Africa, Oceania, Southern Asia, sub-
Saharan Africa and Western Asia. At the level of secondary education, the 
Caucasus and Central Asia, Northern Africa and South-Eastern Asia have 
achieved gender parity. However, girls remain at a distinct disadvantage in 
Oceania, Southern Asia, sub-Saharan Africa and Western Asia. In contrast, girls 
have surpassed boys in Eastern Asia and in Latin America and the Caribbean 
when it comes to participation in secondary school (UNDP, 2011”). 

 

 

Additionally, the United Nations Educational, Scientific and Cultural Organization 
(UNESCO) publish an annual report tracking the progress of the Education for All Goals. 
The “EFA Global Monitoring Report 2011: The hidden crisis- Armed conflict and 
Education” can be accessed online at: 
http://unesdoc.unesco.org/images/0019/001907/190743e.pdf 

It is important to emphasize that although the MDGs and EFA Goals are widely 
recognized and publicized, they are by no means the only such international objectives 
pertaining to education.  

At the regional level, there are efforts such as the Metas Educativas 2021: La 
educación que queremos para la generación de los Bicentenarios, which is headed by 
the Organización de Estados Iberoamericanos (OEI). T he Metas Educativas 2021 are 10 
educational goals that are subscribed to by 19 Latin American countries, Spain, and 
Portugal (http://www.oei.es/metas2021/libro.htm). 

http://unesdoc.unesco.org/images/0019/001907/190743e.pdf
http://www.oei.es/metas2021/libro.htm
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1. GLOBAL CAMPAIGN FOR EDUCATION 

Initiated in 1999, the Global Campaign for Education (GCE) is an international coalition of organisations with the end of demanding from 
governments and the international community the right to a quality education for all. The GCE solicits international donors for additional 
resources and the policy changes that are necessary to accomplish the EFA Goals and appeal to countries of the Global South, among other 
things, to dedicate a sufficient quantity of their budgets to education and include specific measures for the education to transform the 
situation of the most vulnerable populations. From the beginning, and as an international movement, the GCE has mobilized millions of people 
towards the universal right to a quality education. 
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Region Network Member 
Countries 

Website Activities 

AFRICA 
ANCEFA (The African 
Network Campaign 

on Education for All) 
36 www.ancefa.org 

1) Global Action Week 
2) Civil Society Education Fund Project, Real 
World Strategies Project, Inclusive Education 
Project, Girls' Education Project, Civil Society 
Capacity Strengthening Project 

ASIA/ 
AUSTRALIA 

ASPBAE (Asia South 
Pacific Association 
for Basic and Adult 

Education) 

30 www.aspbae.org 

1) Global Action Week 
2) Policy Advocacy, Leadership and Capacity 
Building, Strategic Partnerships, Institutional 
Capacity Building 

LATIN 
AMERICA 

CLADE (Campaña 
Latinoamericana por 

el Derecho a la 
Educación) 

15 http://www.campanade
rechoeducacion.org 

1) Global Action Week 
2) No to Discrimination in Education Campaign, 
Financing for Education Campaign, Pre-School 
Education Campaign, Gender and Education 
Campaign, Education for Youth and Adults 
Campaign, Strengthening Participative 
Democracy Campaign 

EUROPE/ 
N.AMERICA/ 

JAPAN 

Coalición de Europa 
y América del Norte 11  

1) Global Action Week 
2) Advocacy directed to: 
 FTIAME Secretariat 
 EU  
 World Bank 
 G8/G20 

 
 

http://www.ancefa.org/
http://www.aspbae.org/
http://www.campanaderechoeducacion.org/
http://www.campanaderechoeducacion.org/
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2. OTHER REGIONAL NETWORKS 
Network [Region] Website Mission (Advocacy) Advocacy Strategies Key Partnerships 
FAWE (Forum for 
African Women 
Educationalists) 
[Africa] 

www.fawe.o
rg  

To promote gender equity and equality in 
education in Africa by fostering positive 
policies, practices and attitudes towards girls’ 
education. 

To continue influencing the integration of 
gender issues in education policies. Advocate 
for girls’ education and gender equity in 
education at community level. 

ADEA, ASHEWA, CONFEMEN, Clinton Global 
Initiative, Gender is my Agenda Campaign, 
IDAY, PLAN International, SACMEQ, Global 
Campaign for Education 

CEAAL (Consejo 
de Educación de 
Adultos de 
América Latina) 
[Latin America] 

www.ceaal.o
rg  

CEAAL works from the platform of popular 
education in favour of democratic change in 
societies and the promotion of peace and 
human rights. Popular Education, Civil Society 
Participation, Equality of Education. 

1. Systemization and reflection of the practice 
of popular educators. 
2. Strengthen institutional capacities for 
leadership, resource management, 
evaluation, articulation of initiatives. 
3. Monitor agendas, public policy, & projects, 
establish strategic alliances, participate in 
local, national, international spheres. 

Asociación Latinoamericana de Organización 
de Promoción (ALOP), la Red Interamericana 
de DH, Democracia y Desarrollo, UNESCO, 
Global Social Forum, Programa de Gestión 
Urbana de la ONU en América Latina, Consejo 
Internacional de Educación de Adultos (ICAE),  
Foro de Diplomacia Ciudadana, Consulta 
Colectiva de ONG's sobre Educación para 
Todos (CCNGO/EFA) 

ALER (Asociación 
Latinoamericana 
de Educación 
Radiofónica) 
[Latin America] 

www.aler.or
g 
 

Along with other social actors, ALER works for 
the democratization of communications, for 
sustainable human development, and for the 
construction of societies with justice, equality, 
and democracy. 

Give power to the voice of the people. Use 
radio networks to increase advocacy, and 
strengthen public opinion, as a process of 
change from the perspective of the excluded. 

107 Radio stations all over Latin America. 

REPEM (Red de 
educación 
Popular entre 
Mujeres) [Latin 
America] 

www.repem
.org  

Mobilize policy advocacy in education, in order 
to contribute to the achievement of social and 
gender justice through the strengthening and 
consolidation of the processes of articulation 
and construction of alliances with women’s and 
feminist movements and with other social, 
political and institutional sectors. Peace 
through education. 

1. Education, Gender, and Citizenship, 2. 
Education, Gender, and the Economy, 3. 
Education and Democratization of 
Information, 4. Institutional Strengthening, 
Campaign for non-sexist Education 

Grupo de Trabajo Feminista, Campaña Global 
por la Educación, CEAAL, ICAE, World Social 
Forum Commitee 

Plataforma de 
Organizaciones 
Educativas del 
MERCOSUR 
(PEM) [Latin 
America] 

www.fundse
s.org.ar/inici
ativasmerco
sur.html 
 

Promote the inclusion, equality and quality of 
education in the MERCOSUR Region (Argentina, 
Bolivia, Brasil, Chile, Uruguay, Paraguay), 
through participation, advocacy. Public Policy 
and commitment to education in our countries. 

Thinking and intervening in the social, taking 
regional frames of reference that transcend 
the national perspective. Need to strengthen 
participation of social organisations to 
advocate in public policy & contribute to 
guaranteeing the right to quality education 
for all, at the national & regional levels. 

Fundación SES  (Sustainability, Education, 
Solidarity), Regional Ministries of Education 

http://www.fawe.org/
http://www.fawe.org/
http://www.ceaal.org/
http://www.ceaal.org/
http://www.aler.org/
http://www.aler.org/
http://www.repem.org/
http://www.repem.org/
http://www.fundses.org.ar/iniciativasmercosur.html
http://www.fundses.org.ar/iniciativasmercosur.html
http://www.fundses.org.ar/iniciativasmercosur.html
http://www.fundses.org.ar/iniciativasmercosur.html
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3. INTERNATIONAL COOPERATION AGENCIES 
Organisation Website Mission (Advocacy) Advocacy Strategies Key Partnerships 

ACTIONAID 
International 

www.action
aid.org 

Working for a world free from poverty and 
injustice. Promoting Quality Education for 
All, Gender-Responsive Education. 

Improve quality of education: support active mobilisation, 
enable citizens to hold the State accountable for providing 
quality education in a concrete and sustainable manner. 
Equip citizens to demand and monitor a just, equitable & 
effective allocation of resources, & secure funds for 
education Empower women through literacy 

CLADE, ASPBAE, ANCEFA, Global 
Campaign for Education (founding, 
board member) 

Oxfam 
International 

www.oxfam.
org/en 

Find lasting solutions to poverty and 
injustice. Girls Exclusion, Right to free, 
good quality primary education. 

Work with teachers and children in schools, but also with 
communities to support them in demanding their right to 
education. Education for all by influencing decision-makers 
and achieving long-term change. 

Global Campaign for Education, 
National Offices 

Save the 
Children 
Alliance 

 www.savet
hechildren.n
et 

Inspire breakthroughs in the way the 
world treats children, and to achieve 
immediate and lasting change in their 
lives. 

Enable children to speak to decision-makers on the issues 
that affect them and their peer group worldwide. Advocacy 
Offices at the global level for policy change that will benefit 
children, targeting the UN, the EU, the African Union, and 
their regional bodies. 

29 Save the Children National 
Organisations 

Plan 
International 

plan-
international
.org/ 

 Ensure free and equal access to quality 
education at all times, including in 
emergencies, as well as access to learning 
for young people so they can reach their 
full potential. 

 Encourage children, parents and communities to be 
actively involved in decision making around education and 
campaign to improve governance at all levels. Break down 
barriers to girls' access to education. 

Action for Global Health (AFGH), CRIN, 
Global Call to Action Against Poverty 
(GCAP), Global Movement for Children 
(GMC), GCE, Keeping Children Safe, 
NetHope 

Catholic Relief 
Services 

www.crs.org Promote human development by 
responding to major emergencies, fighting 
disease and poverty, and nurturing 
peaceful and just societies. 

CRS works with US Conference of Catholic Bishops and 
other Catholic orgs to develop and advocate public policy 
positions. Encourages Catholics in the USA to advocate with 
us to bring about policies and practices that reach 
beneficiaries worldwide. 

Catholic Charities, Catholic Campaign 
for Human Development, Social 
Development &World Peace, 
ROUNDTABLE, JustFaith, National 
Council of Catholic Women 

CIDSE 
(Coopération 
Internationale 
pour le 
Développement 
et la Solidarité) 

www.cidse.o
rg/ 

We challenge governments, business, 
churches, and international bodies to 
adopt policies and behaviour that 
promote human rights, social justice and 
sustainable development.  

Development finance; food, climate justice; and business & 
human rights. Joint advocacy, campaigning and 
development cooperation work. 

Catholic Church, Caritas (sister 
organisation), Eurodad, CAN-Europe, 
CONCORD 

Caritas 
Internationalis 

www.caritas
.org 

Provide assistance to poor, vulnerable and 
excluded. Humanitarian emergencies, 
human development, and campaigning 
against poverty, exclusion, intolerance 
and discrimination. 

Caritas Internationalis channels the resources of its 
members in seven regions that work together, promoting 
cross-regional activities. 

UN Delegations, ECOSOC status, 
Canonical Legal Status with the 
Vatican, World Health Organization 

 

http://www.oxfam.org/en
http://www.oxfam.org/en
http://plan-international.org/
http://plan-international.org/
http://plan-international.org/
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4. RELIGIOUS ORGANISATIONS AND CONGREGATIONS 
Organisation Website Mission (Advocacy) Advocacy Strategies Key Partnerships 

Catholic 
International 
Education 
Office 

www.infoiec.or
g/index.jsp 

Promote Catholic-based education projects 
worldwide; research on contribution of the 
Catholic School to education sector and on its 
adaptation to the needs. Promote the creation 
of educational communities in which all 
partners work responsibly for educational & 
cultural progress. Serve as network for 
exchanges. 

Assists exchange among members for their mutual 
information; represents Catholic education at the 
international level, particularly with UNESCO 

ECOSOC; UNESCO (Formal Consultative 
Relations); UNICEF; Council of Europe 
(CE)* (Participatory Status). 

Edmund Rice 
International 
(Christian 
Brothers)  

www.edmundri
ceinternational.
org/ 

Work for children and youth, marginalised due 
to poverty, lack of access to education, legal 
status, environmental degradation, or armed 
conflict. Work at international level to promote 
and protect the rights of children and young 
people particularly in regard to education. Care 
for environment is value that is embedded in all 
that we do. 

1. Raise awareness of the United Nations 
Convention on the Rights of the Child   2. 
Engagement with the change-makers at the 
international level in order to bring issues and 
situations to the attention of the international 
community at the United Nations in New York and 
Geneva as they seek shared solutions to the issues 
affecting the lives of the most vulnerable people 
on our planet 

Franciscans International 

International 
Catholic 
Movement for 
International 
and Cultural 
Affairs 

www.icmica-
miic.org 

Develop an international and intercultural 
forum/network. Carry out critical analysis and 
discernment of dominant thoughts, ideologies 
and cultures from a Christian perspective to 
promote free, open and tolerant societies. 
Commit to the building of justice and peace, 
the protection and promotion of human rights. 

ADVOCACY AND LOBBY WORK FOR THE 
PROMOTION AND PROTECTION OF HUMAN 
RIGHTS AND SOCIAL TEACHING OF THE CHURCH AT 
UNITED NATIONS 
 
•Representation at the United Nations (New York, 
Geneva, Vienna, Nairobi), UNESCO, UN Habitat, 
Council of Europe, European Union and African 
Commission on Human and Peoples’ Rights. 
•Active Participation in the UN Human Rights 
Council, (Geneva, 2005-2009) and African 
Commission on Human and Peoples’ Rights (2005-
2008), Europe-Africa Summit (Lisbon, 2007). 

•Earth Charter Initiative; 
•UBUNTU-World Forum of Civil Society 
Networks and the World Campaign for 
In-Depth Reform of the System of 
International Institutions, coordinated 
by UBUNTU; 
•Global Call to Action Against Poverty 
(GCAP); 
•United Nations Millennium Campaign-
No Excuse 2015-Voices against Poverty. 

Salesian Sisters 
of Don Bosco 

www.cgfmanet.
org 

Committed to schools, of every kind and level, 
respond to the realistic demand for systematic 
education, formation in critical thinking and 
offer the possibility to young people of the 
working class to acquire the means of accessing 
cultural environments. 

    
 
 
 
 
 
 
 

http://www.infoiec.org/index.jsp
http://www.infoiec.org/index.jsp
http://www.icmica-miic.org/content/en/topics/what-we-do
http://www.icmica-miic.org/content/en/topics/what-we-do
http://www.cgfmanet.org/default.asp?Lingua=2
http://www.cgfmanet.org/default.asp?Lingua=2
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Organisation Website Mission (Advocacy) Advocacy Strategies Key Partnerships 
Religious of the 
Sacred Heart of 
Jesus 

www.rscjintern
ational.org  

Work of teaching and formation, other 
activities for human development and the 
promotion of justice, pastoral work and 
guidance in the faith. Concern for the growth of 
the whole person; working towards justice and 
peace in the world in response to the poor.  

Associative status with Department of Public 
Information: disseminate information about the 
UN and its issues/activities to members & 
networks at the grassroots level worldwide. 
Literacy, Human Rights, Interfaith dialogue, MDGs, 
Planet, Peace, Migrants, Women. 

Department of Public Information,  

School Sisters 
of Notre Dame 

www.gerhardin
ger.org 

Establishment of a just society. Embody gospel 
values and live the social teachings of the 
church. Enablement of persons and the 
promotion of human dignity, contribute to 
positive systemic change in society. 

Act through the international Shalom Network to 
work for peace, justice, and the integrity of 
creation. Bring the needs and concerns of the 
world to the global community through affiliation 
with the United Nations. 

International Shalom Network 

Fondazione 
Marista per la 
Solidarietá 
Internazionale-
ONLUS 

www.fmsi-
onlus.org 

Promote innovative thinking and practical 
initiatives for children and young people, 
especially the most vulnerable and neglected. 
Establish a better world for children where 
their rights are protected, where they can grow 
and mature in safe, healthy environments, free 
from violence and fear, where their future is 
bright and rich with opportunity. 

Promote change in policies or programs so that 
they benefit those in society who are traditionally 
marginalized.  Speak up; draw community’s 
attention to important issues, and direct decision 
makers toward a solution.  Gain access to and 
influence decision-makers. 

Franciscans International, Edmund Rice 
International, International Catholic 
Child Bureau, Solidarity Education 
Development (Marist NGO in Spain) 

Maryknoll 
(Sisters of St. 
Dominic, 
Fathers& 
Brothers) 

www.maryknoll
ogc.org  

 Through theological reflection on and systemic 
analysis of the reality lived and observed by 
Maryknoll missioners around the world, the 
office facilitates among Maryknollers a 
personal and corporate commitment to peace, 
social justice and the integrity of creation. 

Education and advocacy in cooperation with other 
Maryknoll departments and entities. Collaborate 
regularly with other institutions and organizations 
working for peace, social justice and the integrity 
of creation. Bring the voice and experience of 
Maryknoll into policy discussions in the UN, the 
USA and other governments, international financial 
institutions and the corporate world. 

 Advocacy Network for Africa, Africa Human 
Security Working Group Alliance for 
Responsible Trade, Catholics in Alliance for 
the Common Good, Christian Peace 
Witness, Churches for Middle East Peace, 
Faith-Economy-Ecology (FEE) Working 
Group, International Relations Center, 
Jubilee USA Network, Latin America 
Working Group, Pax Christi International, 
Pax Christi USA, Religious Organizations 
Along the River (ROAR), Washington Office 
on Latin America, International Catholic 
Organizations’ Network (ICON), NGO Earth 
Values Caucus 

Franciscans 
International 

www.franciscan
sinternational.o
rg  

We are a Franciscan voice at the United Nations 
protecting the vulnerable, the forgotten, and 
our wounded earth. 

Advocate through 3 offices in Geneva, New York & 
Bangkok with input of Franciscans working at 
grassroots, UN policies & activities. Universal 
Periodic Review as driving mechanism that links 
grassroots to UN. Rights-based perspective in 
order to address the root causes of injustices and 
find sustainable solutions. 

United Nations, Edmund Rice 
International (ERI), Foundation for 
Marist Solidarity International (FMSI), 
Franciscan Action Network (FAN) 

http://www.rscjinternational.org/
http://www.rscjinternational.org/
http://www.gerhardinger.org/english/jpicsen/unngo/jpicssndatunen.htm
http://www.gerhardinger.org/english/jpicsen/unngo/jpicssndatunen.htm
http://www.maryknollogc.org/
http://www.maryknollogc.org/
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Many of the organisations studied in the External Mapping have special consultative 
status at the United Nations Economic and Social Council (ECOSOC), and this is one 
platform that could be utilised to push the agenda of institutions working for the right 
to education. Fe y Alegría and Christian Life Community (Comunidad de Vida Cristiana) 
are both entitled to special consultative status, which gives them access to ECOSOC as 
well as other United Nations entities. 

The Jesuit and non-Jesuit networks can dedicate some time and resources to 
understanding the shortcomings of current education milestones, and participate and 
advocate with the major decision-makers to address the most pressing needs in the 
field of education.  

 

5. OTHER MAJOR STAKEHOLDERS 

• Right to Education Project- http://www.right-to-education.org/ 
• Human Rights Education Associates- http://www.hrea.org/  
• Committee on the Rights of the Child- 

http://www2.ohchr.org/english/bodies/crc/ 
• Convention on the Elimination of All Forms of Discrimination Against Women- 

http://www.un.org/womenwatch/daw/cedaw/ 
• Committee on Economic, Social, Cultural Rights- 

http://www2.ohchr.org/english/bodies/cescr/ 
• Special Rapporteur on the Right to Education- 

http://www.ohchr.org/EN/Issues/Education/SREducation/Pages/SREducationIn
dex.aspx 

• Inter-American Commission on Human Rights- http://www.oas.org/en/iachr/ 
• African Commission on Human and Peoples’ Rights- http://www.achpr.org/ 
• Office of the High Commissioner for Human Rights- http://www.ohchr.org 

International Coordinating Committee of NHRIs (National Human Rights 
Institutions) 

• Open Society Foundation- http://www.soros.org/issues/education-youth 
• Inter-American Institute of Human Rights- http://www.iidh.ed.cr/ useful series 

of reports based on human rights indicators. 
• Asia-Pacific Human Rights Information Centre (HURIGHTS)- 

http://www.hurights.or.jp/english/ 

  

http://www.right-to-education.org/
http://www.hrea.org/
http://www2.ohchr.org/english/bodies/crc/
http://www.un.org/womenwatch/daw/cedaw/
http://www2.ohchr.org/english/bodies/cescr/
http://www.ohchr.org/EN/Issues/Education/SREducation/Pages/SREducationIndex.aspx
http://www.ohchr.org/EN/Issues/Education/SREducation/Pages/SREducationIndex.aspx
http://www.oas.org/en/iachr/
http://www.achpr.org/
http://www.ohchr.org/SP/Pages/WelcomePage.aspx
http://www.soros.org/issues/education-youth
http://www.iidh.ed.cr/
http://www.hurights.or.jp/english/
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IV. Final Remarks and Recommendations 
 
 

1. Organisations are generally willing to prioritize advocacy but we find that there 
may be a lack of opportunity/information or inadequate resources to do so 
concretely.  

2. Many orgs are local/grassroots, in touch with the reality on the ground, but 
maybe detached from or lacking a clear idea of advocacy on a wider scale. 

3. There is a lot of variety and detail in the thematic priorities; however, many 
have cited “quality of education” as a common concern. The theoretical 
framework of quality in education could be explored further, and there could 
be discussion of the various approaches to achieve this.  

4. The network might need to develop a common language on the right to 
education and later each organization would develop its own working methods 
based on unique needs.  

5. It might be useful to develop some impact indicators in order to enhance 
awareness on the level of realization of the right to education. 

6. Since the needs of the organisations are varied and unique, GIAN may face the 
challenge of taking a stand or establishing a course of action, rather than 
expecting a common need or vision to arise from the group.  

7. Actions (and thus priorities) of the institutions are primarily directed at 
provision of or expansion of education services, and less towards advocacy for 
the right to education. 

8. Many are interested in contributing resources or efforts to “Campaigning,” 
which shows that there is a great capacity for mobilization and communication. 
There is also willingness to contribute technical assistance through facilitation, 
trainings, and staff time. 

9. This shows the potential that GIAN could offer in partnership with other 
existing or new networks in the education advocacy sector. 

10. As mentioned earlier, 60% of responding institutions already do lobbying with 
decision makers and this shows that there is an opportunity for possible global 
coordinated action. 

11. The majority of respondents (see Figure 11) have expressed that they feel it is 
appropriate for the Society of Jesus to develop an International Advocacy 
Network in the education sector. 

12. The Global Campaign for Education, with its international reach and existing 
strong presence in the sector, could be a relevant platform to help build our 
future network and activities. (7 of the responding institutions participate in 
GCE, including Entreculturas, which coordinates the activities in Spain, and Fe y 
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Alegría International Federation, which has both national and international 
presence). 

13. There is potential for networking with institutions affiliated with other religious 
congregations, some of which already share a relationship with the Society of 
Jesus, and have consultative status with ECOSOC. These include: Catholic 
International Education Office (CIEC), Religious of the Sacred Heart of Jesus, 
Maryknolls, and Coopération Internationale pour le Développement et la 
Solidarité (CIDSE). 

14. Three years from now, 2015 marks an important horizon for reflecting on and 
evaluating the progress that has been made in achieving the Millennium 
Development Goals 2 and 3 and the Dakar Education for All Goals. Considering 
the situation, it is advisable that GIAN becomes an active participant in future 
initiatives, which are already being planned. 

 
 


